“TALK SCORES”: MONITORING AND EVALUATING GROUP
SPEAKING ACTIVITIES
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PRESENTATION:

Interpretive Mode: The teacher tells the story in the present tense using puppets,
pictures, and gestures. The teacher verifies comprehension through comprehension checks
(yes/no questions or signaling with thumbs up/thumbs down); some learners will partic-
ipate in dramatizing the story. In groups, learners unscramble pictures from the story,
putting the events in chronological order. The teacher distributes a copy of the story
(Appendix 7.1.2, on the Web site) and the vocabulary reference (Appendix 7.1.3, on the
Web site). If time, learners read the story, asking the teacher for help when necessary.
Homework: Finish reading the story and make a list of all the -er verbs in the text.

Day 2: Presentation (continued): Interpretive Mode: Using pictures (Appendix
7.1.4, on the Web site) and props, as well as some learners acting as characters, the teacher
retells the story (this time in the past tense). Also, this time the teacher leaves out certain
key words that learners provide, thus letting the class participate in retelling the story.

See Appendices 7.1.15 through 7.1.21 for a continuation of this PACE lesson.

APPENDIX 8.7 “TALK SCORES”: MONITORING AND EVALUATING
GROUP SPEAKING ACTIVITIES

What: An uncomplicated way to assess student performance during small group activities.

When. As often as possible and as much as you can observe during a group activity.

Why: Often we have subjective impressions (often correct!!!) about a student's level of
participation, cooperation, performance. The TALK SCORES allow you o compare
your impressions with real classroom performance.

How: FEach letter of the word TALK represents one PERFORMANCE OBJECTIVE to be ob-
served during small group activity. During an activity, the teacher should select only
ONE objective to observe. The goal should be that at the end of one or two weeks,
students have been observed for ALL FOUR performance objectives (a “round)”.

PERFORMANCE OBJECTIVES:

T = TALKING IN THE TARGET LANGUAGE
Is the student TALKING in the target language?
Is the student TRYING to communicate?
Is the talk TASK RELEVANT?

A = ACCURATE
Is the student performing at an ACCEPTABLE level of ACCURACY?
Does the student demonstrate the objective of the lesson that is being used in this
activity (i.e., grammar focus, vocabulary, language function)?

NB Total accuracy is not to be expected but you should have a clear idea of what lan-
guage elements you will observe. For example, in an activity that requires students to use
“time,” the teacher could observe how accurately students are constructing time expres-
sion (It's 2:30, 3:45, etc.).

L = LISTENING
Is the student ON TASK?
Does the student LISTEN to his/her partner or partners?
Does the student LISTEN to directions?
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K = KIND
Is the student KIND and COOPERATIVE?
Does the student KILL the activity by his/her lack of cooperation?
Does the student work with his/her group?

PROCEDURES:

1 During an activity, circulate around the room observing for ONE performance objective
for each activity (T, A, L, or K). Record in your grade book the objective you are observ-
ing, the date, and the activity:

EXAMPLE:

Obj. - T

date — 9/18/2003

Act. — ex. ¢ page 12—partner practice

In other words, on September 18, 2003, you decided that this activity was a good one to
use for observations on TRYING TO TALK IN THE TARGET LANGUAGE.

You should try to cover all four objectives over a two-week period. Again, covering all
3 four objectives is called a round. As your grade book fills up with scores for students, you
will begin to see students who need more observation and students whom maybe you

should observe less often. For example, if at the end of the week Mary Leech has been

observed for three objectives while John Arnold has been observed for only one, that will
1 indicate that John needs more of your attention. The goal is that when it is time to com-
pute scores you have an equal number of rounds for each student (e.g., two T scores, two
A scores, two L scores, two K scores).

SCORING:
For each objective, score with either a “+", “/”, or “~”

Example

T+ A- Lv/ l K+J

Plus (“+") scores are worth 2 points - EXCELLENT
Check (“V") scores are worth 1 point = GOOD TO FAIR
Minus (“~*) scores are worth 0 points =» NEEDS WORK

For one round of scoring (one T, A, L, K) the following grade conversions can be use:

POINTS 7-8 = A At the end of a round you will have a PROFILE of a
student’s activity during pair or group work (Se¢
sample grade book page). You may want o experi-
34 = C ment with observing more than one objective per
activity or per student.
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Class: Spanish 2003-2004
T A L K

NAMES Round one Grade
Jason TV A— L- K+ 3 C
Ann T- A~ LV K+ 3 C
John T+ A+ L+ K- 6 B3+
Kelly T+ A— L+ Kv 3 B
Mark T A- L+ K+ 4 C+
Kelly T+ A+ L+ K+ 8 A+
Jen T A+ L+ K+ ; A
Robert T+ A— L—- Kv 3 (
Sharon TV A+ L+ K+ 7 A
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Source: Donato, 2004, original material.

APPENDIX 9.7 PEER AND SELF ANALYSIS WORKSHEET
FOR PEER REVISION

Worksheet for Peer-Aialysis

Your analysis should be one page long. You will need to hand in two copies, one for the
writer and one for the instructor. You should clearly indicate at the top of the page the fol-
lowing information: your name, the name of the writer, the title of the composition, and
the question being addressed.

Begin your analysis with a general paragraph stating the topic of the composition, its strong
points, and any areas that need improvement. Remember to keep your language positive.
This paragraph can only be written after you have answered the following questions.

o S

(These questions should be answered and included in your peer analysis.)

1. What is the topic and purpose of this composition? Is it clear? Would you have known
what the writer was talking about if you had not know what the question was?
2. Does this composition seem to be well organized? Does it have a clear beginning and end?
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